Ferrum College Academic Affairs
Summary of SLO Assessment Results
2015-2016
Program Mission & Goals
Mission
Ferrum College is a liberal arts institution founded on Christian principles and related to the United
Methodist Church. It is our mission to educate students in the disciplines of higher learning and to
help them be thoughtful and perceptive, to be articulate and professionally capable, and to be caring
and concerned citizens of their community, nation, and world. We therefore commit ourselves to
developing the whole student, both in openness to a wide range of intellectual discovery, and in the
physical, spiritual, and social aspects of life.
Our campus environment supports service to others and the development of a personal code of
values. Toward these ends, we expect all members of the campus community to treat each other with
compassion, to respect each other’s diverse qualities and backgrounds, and to support each other in
the common pursuit of insight and discovery. In all these endeavors, we encourage students, faculty,
and staff to appreciate excellence and to dedicate themselves to achieving it.
Goal
Hallmark of a Ferrum College Graduate
The Ferrum College graduate possesses integrated knowledge in the liberal arts and a depth of
knowledge in a chosen major field of study. He/she thinks critically, communicates effectively,
appreciates diversity, and serves his/her community, nation and the world.
Student Learning Outcomes

Ferrum College Student Learning Outcomes
The Ferrum College graduate develops integrated knowledge in the liberal arts and depth of
knowledge in a chosen major field of study. Learning experiences span across the five broad domains
enumerated below.
1. Liberal Arts
Through experiences in the Core Requirements, the Ferrum College graduate will
a. Demonstrate an integrated knowledge in the liberal arts
b. Demonstrate information literacy, using available technology when appropriate
c. Demonstrate competency in quantitative skills and reading
2.

Critical Thinking
Through opportunities to engage in critical thinking, both curricular and co-curricular, the Ferrum
College graduate will

•
3.

Think critically and solve problems through analysis, evaluation, and inference.

Communication Skills
Through experiences in both the Core Requirements and the Major, the Ferrum College graduate
will

•

Communicate with unity of purpose and coherent organization consistent with
standard rules and recognized conventions using appropriate methodologies

4. Competence in Academic Discipline
Through experiences in the Major, the Ferrum College graduate will
• Demonstrate a depth of knowledge, capability and ethical reasoning in a chosen
field
5. Citizenship
Through opportunities, both curricular and co-curricular, the Ferrum College graduate will
a.
b.

Demonstrate awareness of local, national and global issues
Demonstrate personal responsibility

c. Collaborate with people of diverse cultural attitudes, beliefs and values

Methods, Criterion, Results, and Criterion for Success
The charts below summarize formal and informal testing results. Beforehand, however, there is
additional information that supports findings on a few of the Student Learning Outcomes above:
Stanley Library: Outcome 1b (Information Literacy) Stanley Library conducted 18 face to face, oneshot instruction sessions over the course of the 15-16 academic year, a decrease over the previous
academic year due in part to a short-term reduction in librarian coverage during the fall semester. Half
of those sessions were for freshman seminar and half for upper division courses. Upper division
instruction continued to be offered using the Stanley Library Information Literacy Menu of Sessions.
The online freshman orientation continued to be used in freshman GWS courses and had nearly 1900
hits to various resources in the instructional LibGuide. Nearly 130 freshman in these courses
participated in the online freshman orientation research exercises. Moreover; items noted as the
most important thing they learned from the online instruction included: strategies for searching, using
OneSearch, and the importance of citations. A few specific quotations from these assessments are
listed below:
• The most important thing I learned from the tutorials was the difference between
appropriate resources to use in research or a paper, and inappropriate resources. For
example, deep internet resources (such as medical journals) are far more reliable and
informative than searching google for your topic. I also learned visual differences between
both types of resources that give clues as to how reliable the source would be. Surface
resources use pictures and common language to make articles more understandable, while
deep research sources list their credentials and often include research methods or
experimental steps.
• The most important thing that I've learned in this tutorial is that you have to cite everything
that you've gotten from an article or newsletter or anything similar. If it's not your own idea
and it is someone else's then you have to give them credit for it.
• The most important thing I learned in this program was asking yourself questions as you do
your research. Also making sure your sources are reliable is very important. One thing that
really helped me was the "Practice Planning a Search". I’ve never been good with databases
or planning my papers, that helped me.
•

You can go to the library if you need help in any of your classes.

The Library continued to expand faculty development by offering another Faculty Learning Community

(FLC) on Information Literacy and marketing the home-grown Information Literacy Toolkit for Faculty.
Three faculty participated in spring 2016 FLC, which focused on embedding information literacy
resources from the Information Literacy Toolkit for Faculty into their courses.
Additionally, an embedded librarian approach was used in an NSM498 section this year. The Library
Director (embedded librarian) focused specifically on information literacy in research presentations
for the course. Quantitative data from the project showed some success. There were two sections of
NSM498 offered by one instructor. While informational resources and assignments created by the
librarian were the same for both sections, the librarian was only present in classes and individual
meetings for one of the sections. In independent review of student’s information literacy skills in their
final presentations by various faculty, those in the embedded section were scored 11 points higher as
a group than the non-embedded section.
Math Center: Outcome 1c (quantitative and reading skills) is supported/impacted in part by the Math
Center. According to the Math Center Assessment Report for the 2015-16 academic school year, there
were 137 students who attended and utilized the Math Center. Last academic year, there were 127
students who attended the Math Center, which was a decrease from the precious year of 137, but not
the significant decrease over the 316 students who attended the Math Center the year prior, which
was fairly equal to the year prior to that. So attendance in the Math Center seems to be on a continual
decline. This year, students visited the Math Center 277 times, spending approximately 10.080
minutes or about 168 hours there. Over the past four years, students visited 265, 266, 631 and 927
times respectively, spending approximately 11,000, 12,000, 34,000 and 41,900 minutes respectively
at the Math Center. So usage and time spent decreased in the 13-14 year dramatically, and that
decrease remained the same in 14-15 and 15-16. Usage decreased by more than half, and hours
decreased to 200 from 567. Out of the 137 students who used the Math Center, 5 of them, or 4 %,
used the Math Center to receive tutoring for Math 100 (Intermediate Algebra), while 54 students, or
39%, received tutoring for Math 103(Concepts of Pre-Calculus), Math 111(Pre-Calculus I), or MTH 112
(Pre-Calculus II) and 69 students, or 50% received tutoring for Math 105 or Math 107. The remaining
students, accounting for 7% of the total (lower than in the previous years), used the Math Center for
a higher level course, i.e., Math 211(Calculus I), Math 212(Calculus II), Math 206(Statistics w/Business
Applications), Math 208(Introduction to Statistics), Math 203(Concepts of Calculus), etc. Overall, there
is a marked decrease in use of the Math Center if enrolled in MTH 100, and an increase in use if
enrolled in MTH 105 and 107 or Calculus.
Numbers using the Math Center in 15-16 declined only very slightly. Students in MTH 100 once again
seemed to use the Math Center far less than in previous years. Despite changes implemented over
the past two years that involved more faculty-directed instruction alongside the computer tutorials,
students seemed to not engage in Math Center support to improve performance in MTH 100. A
deeper examination of MTH 100 success is being undertaken. Surveys completed by those who use
the Math Center are highly positive, with the only improvement to be more hours of availability.
Writing Center: Outcome 3 (communication skills) is supported by the Writing Center.
According to the Assessment Report for the AY 15-16, in general, student use of the Writing Center

has grown significantly over the past few years, with a slight decrease of 4% this year after an 8.9%
decrease last year. This decrease this year seemed to be due to a decline in freshman enrollment.
There are continued, steady student visits to support upper division coursework, showing a decrease
this year after an increasing trend in previous years. Again, decreases in enrollment may be one cause
for a decrease.
Students complete a Likert scale survey at the end of each Writing Center visit (81.4% response rate
in the fall, 80.3% response rate in the spring). Feedback from students is highly positive, indicating
high confidence of their own improvement, satisfaction, and understanding. The Writing Center has
a goal of 85% satisfaction, and results in all categories were far exceeded.
Several academic support programs on campus measure Outcome 5b (personal responsibility):
Office of Academic Accessibility Services: Outcome 5b (personal responsibility) is the outcome
most closely tied to the goals of the OAA in order for students to independently seek the support
needed for success. In 2015-2016, 68 students had self-identified as having a disability. Of that
number, 26 students used accommodations, which is less than in the past. There is a pattern of
success beginning in the 10-11 year for students using OAA services. Each of the following years
shows that a greater number of students are earning a 2.0 or greater GPA, and that students who
use OAA services have a higher rate of earning a 2.0 or greater than those who do not. This is
perhaps largely due to the return of the Director of OAA to full time attention to OAA—her efforts
seem to be working well for students.
Comparison of 2008 – 2009 through 2015-2016 data
Using Services
Not Using
w/ doc
Services
filed
w/ doc
filed
2015-2016

<2.0
23%

>2.0
77%

<2.0
45%

>2.0
55%

2014-2015

16%

84%

50%

50%

2013-2014

16.5%

83.5%

47%

53%

2012-2013

12%

88%

39%

61%

2011-12

18%

82%

31%

63%

2010-11
2009 -10
2008 -09

24%
38.5%
43%

76%
61.5%
57%

46.5%
33%
35%

53.5%
67%
65%

Learning Opportunities Program:
Enrollment had decreased slightly in 15-16 from 14 to 11 freshmen. By the end of the year, 1
student had left, 1 was on Dean’s List in the fall, 1 was on warning, and 1 was on probation, and 1
was suspended. Average second semester GPA was 2.1555—markedly higher than the previous

year (Range 3.53846 -.5). Average cumulative GPA at end of freshman year was 2.063925 (Range
2.88889 – 1.0), higher than the previous year. 90.9% retention from fall to spring semester
(10/11)—a significant increase over the 57.14% retention the previous year. 100% (10/10 students
who finished freshman year) retention from freshmen to sophomore year. This was increased
retention from the previous year.
PALs/Tutoring: Another measure of Outcome 5b (personal responsibility) is student use of PALs
(tutors). Trends in student use of PAL tutors are difficult to ascertain. This could be a data
collection issue, or use could truly be fluctuant. In examining students who use a PAL more than
1 time in a semester, data reveals the following from 10-11 through 15-16:
10-11 314 multiple visits fall
218 multiple visits spring
11-12 191 multiple visits fall
567 multiple visits spring
12-13 411 multiple visits fall
253 multiple visits spring
13-14 534 multiple visits fall
315 multiple visits spring
14-15 252 multiple visits fall
371 multiple visits spring
15-16 371 multiple visits fall
414 multiple visits spring
PAL usage was highest in HIS, BIO, PHI, PSY, MTH, and CHM. Grades for students in courses with
high PAL usage continue to be were tracked this year to reveal the following:

Course
BIO 111
CHM 103
HIS 101
PHI 101
PHI 131
BIO 111 SP
CHM 103
HIS 101
MTH 105
MTH 107
MTH 111
PHI 101

% using PAL
13
8.3
6
33.3
3
23
35
58
33
16
29
29.2

% with a grade > C
PAL
No PAL
43
61
25
68
50
57
57
36
75
66
50
61
100
68
50
57
19
41
25
45
77.3
34
50
36

% with grade of A
Pal
No PAL
0
15
25
23
16.6
19
14.3
7
25
9
14.3
15
33.3
23
11
19
10.5
4.3
0
10
0
6
8
7

% with grade of F
PAL
No PAL
28.5
22
25
14
0
22
28.5
43
0
12
21.4
22
0
14
22
22
31.5
36
50
38
9
42
42
43

The chart above reveals that PAL participation has varied results. In particularly difficult courses
such as PHI 101 and 131, participation in PALs seems to be effective. MTH 111 PAL use also seems
to bring more positive results. The PAL program will continue to be a focus for how to improve
academic support.
Student Success: A further measure of Outcome 5b (personal responsibility) can be drawn from
change in student standing resulting from participation in CSK courses once placed on warning,
probation, or suspension.
In response to federal guidelines for maintaining financial aid, students placed on probation may
no longer remain on probation more than one semester. In order to maintain financial aid,
students must work to regain good standing. Therefore, data is being tracked as a factor of

students’ change in academic standing following enrollment in CSK.
Semester

Fall
Spring

# Warning

# Probation

41
106

29
35

% Return to Good
Standing
W
P
19.51%
32.65%
27.36%
21.05%

% Warning
Advanced to
Probation
68.29%
52.83%

% Warning
Advanced to
Suspension
12.2%
19.81%

% Probation
Advanced to
Suspension
67.35%
78.95%

It is clear that once on probation, advancement to suspension is more likely, but not absolute.
Students on probation in 15-16 did return to good standing (33% in the fall, and 21% in the spring).
Freshman Learning Community: Another measure of Outcome 5b (personal responsibility) can be
drawn from success of freshmen in the Freshman Learning Community. These students are those
assessed to be at greatest risk for college success. This group is provided substantial support, so
if they take the responsibility to utilize it fully, they should experience success. The chart below
shows academic standing after the first semester, which clearly demonstrates first semester in
college success for a clear majority.
Freshman Learning Community-Fall 2015
Grade Range
#
%
4.00
1
0.6%
3.00 - 3.99

27

16.8%

2.50 - 2.99

22

13.7%

2.00 - 2.99
1.4-1.99

28
45

17.4%
28.0%

# on Dean's List

10

6.2%

Good Standing
Acad. Warning
Suspension

123
28
10

76.4%
17.4%
6.2%

FOCUS (First Opportunity for College Undergraduate Success: This bridge program provides a precollege experience designed to set students up for increased success in the first year of college.
While any student is allowed to enroll, those thought to be entering with underdeveloped skills
are especially sought to participate. GPA results from the first year below indicate that most
students are successful.
FOCUS

FA 15

SP 16

CUM

Average GPA

2.04

2.12

2.50

% 3.0+ GPA

35.3%

23.1%

23.1%

% 2.5-2.99

17.6%

7.7%

30.7%

% 2.0-2.49

11.8%

23.1%

23.1%

% below 2.0

35.3%

61.5%

23.1%

Longitudinal Results
Results from The Freshman Survey and The College Senior Survey are examined by HERI to provide
growth comparison from the freshman to the senior year. This year, the n=59, which represents
a somewhat robust sample of students we can follow from freshman through senior year, and
therefore the results provide us data of some value. Graduating seniors demonstrated significant
growth from the freshman to the senior year for two of the four Constructs:
CIRP Construct
Habits of Mind
Academic Self-Confidence
Social Self-Concept
Social Agency

Significance
p<.001
No change
p<.05
No change

Effect size
.60 (medium)
.47 (small-medium)

Summaries of SLO Findings
Charts summarizing informal and formal results follow. Overall General Education results are listed first, followed by
a summary of assessment results over the past seven years for each major program, in alphabetical order by Program
within each School, beginning with the School of Arts and Humanities, followed by the School of Natural Sciences
and Mathematics, and finally, the School of Social Science and Professional Studies.
Overall, in the past seven years, students generally are meeting the Student Learning Outcomes. We have increased
the criterion over time to always keep us in the continuous improvement mode. This increase in criterion has
sometimes resulted in a “not met” but we have not lowered a criterion over holding ourselves to a higher standard.
In general, students are meeting the General Education SLOs, with growth experienced in critical thinking given the
focus of our QEP, and with more growth still anticipated. The cognitive knowing score used in part to measure
global awareness, has offered some below national norm results in individual programs when numbers are small;
yet, the cognitive knowledge score has not, and the overall student body always scored on par with the nation on
both these scores. As we embark upon globally infused gen ed courses as a result of recent changes in the General
Education Program, this measurement will be interesting to track.
In the program outcomes, trends also indicate an overall meeting of the Student Learning Outcomes. The biggest
challenge has been low numbers in many programs, given program completers often numbering fewer than ten in
many programs. In one particular case, Political Science, faculty are beginning to look at results in aggregate across
several years. In some programs, even with low completer numbers, faculty have used results to effect program
change and improvement (Math, for example). Teacher Education and Art have made some curricular changes in
order to address student results on SLOs . Some programs are realizing that rotating SLOs, so only one or two are
examined each year, provides results that are not holistic enough to make program improvement decisions. These
programs, such as Theater this year, are making changes in their assessment cycles in order to more fully assess
every completer every year and thereby gain more informative results as to how completers are performing.
Assessment is an exercise in continuous improvement. We must adjust as we learn from what we gather and
analyze, and it is clear we are doing that. Although certainly not perfect, a very rich assessment culture exists at
Ferrum, and faculty are generally actively engaged in intentional conversations about teaching and learning.

GENERAL EDUCATION
Student Learning Outcome

Measurement Methods

Criterion Established

Results

Criterion Met?

Demonstrate an integrated
knowledge in the liberal arts

Proficiency Profile with Juniors on
Assessment Day in Feb

45 percentile each on Humanities,
Social Sciences, and Natural Sciences
subscores

n=102, 43% (0708 n=144, 80%; 0809 n=93, 40%;
0910 n=137, 60%; 1011 n=114, 48%; 1112 n=138,
53%; 1213 n=100, 40%; 1314 n=72, 22%; 1415
n=91, 36%)

NO—Humanities
and
Social Sciences scores
have dipped; Natural
Sciences fairly stable and
above criterion.

th

th

th

39th percentile in Humanities (44 or 49 with
nd
st
th
rounding in 1415, 42 in 1314, 51 in 12-13, 50
rd
th
th
in 11-12, 43 in 10-11, 35 in 09-10, 37 in 08-09
th
and 35 in 07-08)
st

st

41 percentile in Social Sciences (41 , although
th
th
th
56 with rounding in 14-15, 37 in 13-14, 47 in
th
th
th
12-13, 47 in 11-12, 39 in 10-11, 49 in 09-10,
th
th
36 in 08-09 and 28 in 07-08), and
th

NSSE item 17e (former 11b)
(Acquiring job or work-related
knowledge and skills)
NSSE has a new grouping of items
that examines integrated learning,
2a-g
CSS item for Academic Ability
(wording change in this item from
previous years)

Demonstrate
information
literacy,
using
available
technology when appropriate

First Year Summative Rubric
developed by faculty:
Freshman year: end of GWS 101 for
technology-specific skills, end of ENG
102 for remaining items.

On par with all comparison groups

On par with all comparison groups

87% of freshman should be able to
demonstrate competent information
literacy skills

st

50 percentile in Natural Sciences, (51 in 14-15,
th
st
st
st
40 in 13-14, 51 in 12-13, 41 with 51 if score
st
of 114.61 is rounded to 115 in 11-12, 41 in 10-11,
rd
th
nd
33 , although with rounding 44 in 09-10, 32 in
08-09 and 07-08
Not administered in 15-16; on three year rotation
to be administered again in 17-18.

n=79 68.9% of students reported Above Average
Academic Ability as compared with 75.1% of
students at other religious 4-yr institutions and as
compared with 76.5% of students at nonsectarian,
Catholic, other religious 4ys colleges on par with
each group respectively.
n=352 in fall, 190 in spring, more than 87% of
freshmen were reported to have freshman level
information literacy skill on all items. Individual
item results:
Determine info required
89.42%
Access info efficiently/effectively 87.30%
Evaluate info/sources
87.30%
Use info effectively
83.80%
Manage files
92.48%
Use e-mail
95.65%
Word process
93.98%
Create computer presentations 91.67%

NA

Yes

YES There was a further
increase in computer
presentation skill from
86.17 to 89.76 to 91.67,
approaching the previous
year score of 92.19. The
standardized
poster
format was used again this
year. The tech skills of
managing files, email,
word processing, and
presentations may not
need to be measured any
longer

Demonstrate competency in
quantitative skills and reading

Graduating
Summative
Rubric
developed by faculty:
Senior year: completed by major
programs in courses designated by
program coordinators

92% of seniors should be able to
demonstrate
proficient
level
information literacy skills

NSSE item 1i (Given a course
presentation)
Reading
Proficiency Profile with Juniors on
Assessment Day in Feb

On par with all comparison groups
th

45 percentile

n=197, more than 92% of seniors were reported
to have senior level information literacy skill on all
items. Individual item results:
Determine info required
95%
Access info efficiently/effectively 95%
Evaluate info/sources
95%
Use info effectively
93%
Access/use info ethically/legally 97%
Word process
100%
Create computer presentations
98%
Not administered in 15-16; on three year rotation
to be administered again in 17-18.
n=102, 43% (0708 n=144, 80%; 0809 n=93, 40%;
0910 n=137, 60%; 1011 n=114, 48%; 1112 n=138,
53%; 1213 n=100, 40%; 1314 n=72, 22%; 1415
n=91, 36%)
th

th

YES
Consistently high
scores have been achieved
on the technology skills of
word processing and
computer
presentation
creation; perhaps these
skills no longer warrant
measure given students
from
the
“digital
generation”?
NA
YES

th

48 percentile in Reading (50 in 14-15; 38 in
th
th
th
13-14; 47 in 12-13; 45 in 11-12; 39 in 10-11;
rd
th
th
33 in 09-10; 30 in 08-09; 25 in 07-08)

Quantitative Skills
Proficiency Profile with Juniors on
Assessment Day in Feb

th

50 percentile

This year, as compared to last, we had more
students score as “marginal” in their reading
proficiency, resulting from a decrease in those
deemed “proficient”.
n=102, 43% (0708 n=144, 80%; 0809 n=93, 40%;
0910 n=137, 60%; 1011 n=114, 48%; 1112 n=138,
53%; 1213 n=100, 40%; 1314 n=72, 22%; 1415
n=91, 36%)
th

nd

YES

th

66 percentile in Math (72 in 14-15; 47 in
th
st
th
1314; 55 in 12-13; 51 in 11-12; 44 in 10-11;
th
th
th
39 in 09-10; 30 08-09; 39 in 07-08)

NSSE item 17d (Analyzing numerical
and statistical information) replaces
former
item
11f
(Analyzing
quantitative problems)
CSS item Mathematical ability above
average/highest 10%

On par with all comparison groups

Proficiency Profile with Juniors on

50 percentile

On par with all comparison groups

th

Proficiency levels in math are reflective of those
of the nation as a whole, generally. Where there
are slight differences, Ferrum juniors demonstrate
less “proficiency”, but fewer score as “not
proficient”, with more scoring as “marginal” than
the nation.
Not administered in 15-16; on three year rotation
to be administered again in 17-18.

NA

n=79 32.5% rated themselves in the highest
10%/above average in mathematical ability, as
compared with 35.1% of students at other
religious 4-yr institutions and as compared with
38.9% of students at nonsectarian, Catholic, other
religious 4ys colleges. On par.

YES

n=102, 43% (0708 n=144, 80%; 0809 n=93, 40%;

YES

Think critically and solve
problems through analysis,
evaluation, and inference

Assessment Day in Feb

0910 n=137, 60%; 1011 n=114, 48%; 1112 n=138,
53%; 1213 n=100, 40%; 1314 n=72, 22%; 1415
n=91, 36%)
rd

th

nd

th

53 percentile (55 in 14-15; 42 in 13-14; 55 in
th
nd
th
12-13; 49 in 11-12; 42 in 10-11; 47 in 09-10;
th
39 in 08-09 and in 07-08)

NSSE item 17c former item 11e
Thinking critically and analytically
CSS item “This institution has
contributed to my critical thinking
skills”

On par with all comparison groups
On par with all comparison groups

“How often did you support your
opinions with a logical argument”

“Evaluate the quality or reliability of
information you received”

First Year Summative Rubric
developed by faculty, completed at
the end of ENG 102 for freshmen

80% of freshmen should be able to
demonstrate freshman level ability to
present and evaluate arguments

Graduating
Summative
Rubric
developed by faculty, completed by
major
programs
in
courses
designated by program coordinators

75% of seniors should be able to
demonstrate senior level ability to
present and evaluate arguments

When examining proficiency level in Critical
Thinking on the Proficiency Profile, Ferrum juniors
are generally below par with the nation. 4% of the
nation are considered “proficient” while 1% of
Ferrum juniors scored so. Ferrum has more
scoring “marginal” (11%) than the nation (17%),
and 88% compared with the nation at 79% for
those who are “not proficient.”
Not administered in 15-16; on three year rotation
to be administered again in 17-18.
n=79
98.4% of students reported strongly
agree/agree as compared with 96.8% of students
at other religious 4-yr institutions and as
compared with 97.2% of students at nonsectarian,
Catholic, other religious 4ys colleges
98.7%
of
students
reported
frequently/occasionally as compared with 97.8%
of students at other religious 4-yr institutions and
as compared with 98.3% of students at
nonsectarian, Catholic, other religious 4ys
colleges
98.8%
of
students
reported
frequently/occasionally as compared with 96.9%
of students at other religious 4-yr institutions and
as compared with 97.8% of students at
nonsectarian, Catholic, other religious 4ys
colleges
n=192 (present) and 197 (evaluate)
69% as compared to 61.23% last year and 51% the
year before and 86.13 the previous year) could
present arguments
71% as compared to 61.59% last year and to
48.41% the year before and to 70.50% the
previous year) could evaluate arguments
n=239
72% could present arguments
71% could evaluate arguments
Historical responses
Year
Present
9-10
69.94
10-11
75.26
11-12
73
12-13
74.37

Evaluate
69.94
68.95
73.14
67.15

NA
YES

NO,
although
improvement was evident
for this cohort

NO—there
was
a
decrease
in
“YES”
responses from faculty
after
meeting
this
criterion for the first time
last
year;
inter-rater
reliability may need to be
a point of discussion as
new faculty are becoming
Program Coordinators

Communicate with unity of
purpose
and
coherent
organization consistent with
standard rules and recognized
conventions using appropriate
methodologies

CCTST: Freshmen, administered the
first Friday of classes in the fall
semester

No criteria set—scores are upon
arrival to the college experience.

CCTST:
Seniors, administered
Assessment Day in Feb

45 percentile

Proficiency Profile with Juniors on
Assessment Day in Feb

45 percentile

th

th

13-14
66.32
59.79
14-15
80
75.7
th
Freshman scored at the 18 percentile in 08-09,
st
th
at the 21 percentile in 09-10, in the range of 18
rd
to 23 percentiles in 10-11, in the range of the
th
th
12 to 18 in 11-12, and an average scores of the
th
24 percentile for 12-13 and 13-14, and at the
th
26 percentile for 14-15 and 15-16.
rd
Seniors scored an average of the 33 percentile in
spring 2016. In comparison, seniors scored at the
th
st
34 percentile in 08-09, at the 41 percentile in
st
th
09-10, and in the range of the 31 and 38
th
percentiles in 10-11, and between the 30 and
th
th
37 percentile in spring 2012, an average 35
th
percentile in spring 2013, at the 46 percentile in
th
spring 2014, and 37 percentile in spring 2015.
n=102, 43% (0708 n=144, 80%; 0809 n=93, 40%;
0910 n=137, 60%; 1011 n=114, 48%; 1112 n=138,
53%; 1213 n=100, 40%; 1314 n=72, 22%; 1415
n=91, 36%)
nd

nd

th

Entry level data.

NO—there remains to be
evidence of improvement
from the freshman to
senior scores

YES

th

52 percentile (52 in 14-15; 55 in 13-14; 46
th
th
in 12-13; 39 -46 if rounded score used in 11-12;
th
th
th
38 in 10-11; 35 in 09-10; 28 in 08-09 and 0708)

NSSE items 17a former 11c (Writing
clearly and effectively) and 17b
former 11d (Speaking clearly and
effectively)
CSS Written and Oral Communication
Theme

On par with all comparison groups

Pass rate on freshman writing test at
the end of ENG 101

80% pass rate for those freshmen
eligible

On par with all comparison groups

Furthermore, Ferrum juniors are performing
roughly on par with the nation as to their
proficiency level according to the Proficiency
Profile on levels 1, 2, and 3 in Writing. 58% of the
nation is proficient at level 1, as compared to 61%
for Ferrum. 17% of the nation is proficient at level
2, as compared to 14% for Ferrum. 7% of the
nation is proficient at level 3, as compared to 5%
for Ferrum.
Not administered in 15-16; on three year rotation
to be administered again in 17-18.

n=79 Students reported on par responses for took
a class that required one more 10+ papers, took a
class that required multiple short papers, made a
presentation in class, contributed to class
discussions and revise papers to improve your
writing. When asked to rate themselves, students
reported their ability to speak publicly
significantly lower (.05 and .01 respectively and to
write on par than students from both other
religious 4-yr institutions and nonsectarian,
Catholic, and other religious 4-year colleges.
75% (68% in 14-15; 71.7% in 13-14; 71.4% in 1213; 73.9% in 11-12; 74.24% in 10-11; 74.94% in 09-

NA

YES

NO, but an increase of 7
percentage points pass

Demonstrate awareness of local,
national and global issues

Percentage of grade C or higher on
Writing Intensive courses

92% of students will earn a grade of C
or higher

Percentage of grade C or higher in
Speaking Intensive Courses

92% of students will earn a grade of C
or higher

First Year Summative Rubric
developed by faculty, completed at
the end of ENG 102 for freshmen

87% of freshmen should be able to
demonstrate
freshman
level
communication skills

Graduating
Summative
Rubric
developed by faculty, completed by
major
programs
in
courses
designated by program coordinators

92% of seniors should be able to
demonstrate
senior
level
communication skills

NSSE items 17i (Real world problems)
and 17j (Informed and active citizen)
CSS Civic Awareness and Social
Agency Constructs

On par with all comparison groups

GPI Cognitive Knowing (complexity of
one’s view of knowledge and the
importance of cultural context in
judging what is important to know
and value) and Cognitive Knowledge
(degree of understanding and
awareness of various cultures and

On par with all comparison groups

On par with all comparison groups

10)
87.58% of all students enrolled in Writing
Intensive courses achieved a grade of C or higher
(87.98 in 14-15; 90.32% in 13-14; 93.28% in 12-13;
90.75% in 11-12; 89.5% in 10-11; 91.68% in 09-10;
86.4% in 08-09 and 90% pass rate in 07-08 and 0607)
90.95% % of all students enrolled in Speaking
Intensive courses achieved a grade of C or higher,
(85.5% in 14-15; 93.67% in 13-14; 94.74% in 1213; 95.27 in 11-12; 93.15 in 10-11; 90.8% in 09-10)
n=190
Upon average of the scores for the 6 items on the
rubric, overall, 86.04% of freshmen indicated
freshman level skills. Scores on individual items:
Thesis
90.53%
Support/Development
84.21%
Organization/Structure
86.32%
Written Mechanics
82.63%
Presentations Mechanics 89.94%
Documentation
82.63%
n=197
Seniors demonstrated senior level skill on all items
at or above expected levels. Scores on individual
items:
Thesis
95%
Support/Development
94%
Organization/Structure
94%
Written Mechanics
93%
Presentations Mechanics 96%
Documentation
98%
Not administered in 15-16; on three year rotation
to be administered again in 17-18.
n=76 Students were on par with a mean score of
52.8 on Social Agency as compared to 54.4 for
students from other religious 4-yr institutions and
as compared with 54.7 for students from
nonsectarian, Catholic, and other religious 4-year
colleges..
Students (n=62)were on par with a mean score of
47 on Civic Awareness as compared to 45.6 for
students from other religious 4-yr institutions and
as compared to 45.8 for students from
nonsectarian, Catholic, and other religious 4-year
colleges.
n=80 Students reported on par typical
understanding of global/cultural issues on the
Knowing Scale, and likewise on the Knowledge
Scale. Specifically, on the Cognitive Knowing
scale, Ferrum students had an average score of
3.07, with the national average 3.51. On the
Cognitive Knowledge scale, Ferrum students had

this year
NO

NO, but an increase of 5
percentage points this
year
NO
Overall, consistent
results.
Documentation
had consistently held the
lowest
result,
but
increased by 14% points
last year and dropped
quite a bit this year.

YES—documentation
results are highest they
have ever been

NA
YES

YES

their impact on our global society)

Demonstrate
responsibility

personal

Collaborate with people of
diverse cultural attitudes,
beliefs and values

NSSE item 17g (Developing or
clarifying a personal code of values
and ethics)
CSS
Academic
Disengagement
Construct

On par with all comparison groups

GPI Intrapersonal-Identity (explaining
personal values, know who am as a
person, willing to defend views,
putting beliefs into action by standing
up for principles, having a definite
purpose, meaningful philosophy of
life)
NSSE items 17h (Understanding
people of other backgrounds)
CSS Positive and Negative CrossRacial Interaction Constructs

On par with all comparison groups

GPI Social Interaction (degree of
engagement with others who are
different from oneself; degree of
cultural sensitivity in living in a
pluralistic setting)

On par with all comparison groups

On par with all comparison groups

On par with all comparison groups
On par with all comparison groups

an average score of 3.82, with the national
average 3.71
Not administered in 15-16; on three year rotation
to be administered again in 17-18.

NA

n=79 Students were on par with a mean score of
50.9 in Academic Disengagement as compared to
a mean score of 49.6 for students from other
religious 4-yr institutions and as compared with a
mean score of 49.8 for students from
nonsectarian, Catholic and other religious 4-year
colleges.
n=680 Students reported typical Intrapersonal
Identity. Specifically, on the Intrapersonal Identity
scale, seniors had an average score of 4.08, as
compared to the national average of 4.18

YES

Not administered in 15-16; on three year rotation
to be administered again in 17-18.
n=76 Students were on par with a mean response
rate of 53.4% in Positive Cross-Racial Interaction
as compared to 52.5 for students from other
religious 4-yr institutions and as compared with
53 for students from nonsectarian, Catholic and
other religious 4-year colleges. Students reported
a significantly higher rate of Negative Cross-Racial
Interactions with a mean response rate of 54.3%
as compared to 51.9 for students from other
religious 4-yr institutions (p<.05)and as compared
with 52.7(no significant difference) for students
from nonsectarian, Catholic and other religious 4year colleges. For the previous four years, when
factored for gender, it was women who reported
greater incidence of negative cross-racial
interactions. This year, Ferrum’s profile is more on
par with comparison groups, for a second year
meaning seniors reported less feeling of negative
cross-racial interactions.
n=680 Students reported typical “willingness to
interact with persons with different social norms
and cultural backgrounds, acceptance of others,
and being comfortable when relating to others” as
evidenced by an average score of 3.46, as
compared to a national average of 3.34

NA

YES

YES—since
one
comparison group is on
par, and one is significant
at .01

YES

